Manual ANGIE 2.0

Manual ANGIE 2.0

1

2

Table of contents
1 What is ANGIE 2.0? .............................................................. 5
1.1
1.2
1.3
1.4
		
		

Summary ................................................................... 5
Objectives of ANGIE 2.0 ............................................ 7
Definitions .................................................................. 8
Documents ................................................................. 14
1.4.1 A Manual For Sending Institutions Sending a student to a partner school .......................... 14
1.4.2 Checklist for sending partner’s students .............. 15

		

1.4.3 Travel documents ................................................. 19

		
		

1.4.4 A Manual for Receiving Institutions Receiving a student form a partner school .................... 21

			

1.4.5 Learning agreement ............................................. 22

		

1.4.6 Introduction for the template for the MEMORANDUM
OF UNDERSTANDING for ANGIE 2.0 project ............. 27

		

1.4.7 Self assessment student ...................................... 36

2 Why is ANGIE 2.0 necessary? ............................................. 41
3 How to use ANGIE 2.0 ......................................................... 43
4 Glossary of terms ................................................................. 45

Manual ANGIE 2.0

3

4

1 What is ANGIE 2.0?
1.1

Summary

The name ANGIE 2.0 is an abbreviation: A New Generation In Education 2.0 – ANGIE 2.0
imply that there is something going on in education today. More and more our vocational
students like to go abroad after their study; also during their study they like to have their
practical placements in a foreign country. And what the student learns during his practical
placement abroad is where ANGIE 2.0 is about.
The student gets assignments from his teachers at home. The teacher ask the company
to enable the student to work out tasks. The students brings his new knowledge and skills
back to the school after the practical placement. When he is lucky a part of his learning
will be sign up by the school. The largest part of his learning, the informal part, will never
be recognized or validated. Even when we know that 75% of what we learn and remember
and use afterwards took place in informal situations, at home, with the family and at work!

A study of time-to-performance done by Sally Anne Moore at Digital Equipment
Corporation in the early 1990s, (Moore, Sally-Ann, “Time-to-Learning”, Digital Equipment
Corporation, 1998) graphically shows this disparity between formal and informal learning.
The ANGIE 2.0 project is giving schools the tools to validate this important part of the
learning.
Six ECVET learning units have been tried out in 6 of our partner countries and besides
the formal part of the learning we focused on informal learning performances. Students
have to prove what they have learned. The use of the blog was a big help for proving the
informal learning. The coach on the job assessed the formal part of the learning during the
practical placement and at home the student proved what he has learned in an
informal way. The teacher tries to recognize this informal learning and later on validate this
important part of the learning which have taken place during the practical placement of the
student abroad by interviewing the student in a specific way. One can use the STARR(T)
method as assessment tool.
Manual ANGIE 2.0
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1.2

Objectives of ANGIE 2.0

1- Make VET more attractive and provide various products that will permit schools a closer
cooperation with the working world, enable a better adaptation to the needs and provide
for more qualified educational personnel on different levels.
- develop a tool for accreditation informal learning
- describe an example of assessment informal learning and offer an open and easy
approach to recognition informal learning.
- design a workshop and write a manual for users
- develop 6 pilots module (ECVET units with learning outcomes) of outcome based
international competences in relation to and together with the sending and
receiving partners and the working world.
2- Improve the skills of participants (VET trainers, teachers & students, entrepreneurs)
regarding ICT, language, competence-based learning, implementation of ECVET and
assessing and recognition of formal and informal learning
- transfer the concept of authentic learning, working in the real world of the sector
- improve the quality of assessments by the company/farm guides and teachers
- improve the awareness for the advantages of EQF, ECVET and EQAVET
3-Strengthen the European net of agricultural VET institutions (EUROPEA International)
by cooperation and working together.
- raise the number of involved stakeholders and policy makers and enhance
cooperation between VET providers and the working world.
How to do it.
The authentic learning concept says that a way to learn is to learn in a natural context,
together with the working world, related to the student's own world and together with other
learners (collaborative learning).
In partner meetings we will provide this opportunity by using activating methods, participating activities and sharing responsibility. In addition, participants will improve their key
competences for life-long learning such as communication, learning to learn, languages by
organizing and participating in the partner meetings. Exchanging and sharing experience
helps to gain awareness for the need to develop further.
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1.3

Definitions

Formal learning
Learning that occurs in an organised and structured environment (e.g. in an education or
training institution or on the job) and is explicitly designated as learning (in terms of
objectives, time or resources). Formal learning is intentional from the learner’s point of
view. Included the system of general education, initial vocational education and higher
education.It typically leads to validation and certification.
Non formal learning
Learning which is embedded in planned activities not always explicitly designated as
learning (in terms of learning objectives, learning time or learning support), but which
contain an important learning element. Non formal learning is intentional from the learner’s
point of view with a teacher-student relationship. E.g. music lessons.
(It may cover programmes to import work skills, adult literacy and basic education for
early school leavers. Very common cases of formal learning. Includes in-company training
through which companies update and improve the skills of the their work force.)
Informal learning
Learning resulting from daily activities related to work, family or leisure. It is not organised
or structured in terms of objectives, time or learning support. Informal learning is mostly
unintentional from the learner’s perspective.
EQF
Explaining Qualifications
Often there is confusion between different types of qualification and levels. Below you will
find a simple explanation that will enable you to gain a greater understanding.
National Vocational Qualifications
National vocational qualifications (NVQs) are work-related, competence-based
qualifications. They reflect the skills and knowledge required to perform a job role
effectively, and show that a candidate is competent in the area of work the NVQ framework
represents. NVQs are based on National Occupational Standards (NOS). These standards
are statements of performance that describe what competent people in a particular
occupation are expected to be able to do. They cover all the main aspects of an
occupation, including current best practice, the ability to adapt to future requirements, and
the knowledge and understanding that underpin competent performance. They can be
taken by full-time employees, or by school and college learners with a work placement or
part-time job that enables them to develop the appropriate skills. There are no age limits
and no special entry requirements.
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How are NVQs achieved?
NVQs are achieved through assessment and training. Assessment is normally through
on-the-job observation and questioning. Candidates produce evidence to prove they have
the competence to meet the NVQ standards. Assessors sign off units when the candidates
are considered competent against the standards. The assessor tests candidates’
knowledge, understanding and work-based performance to ensure they are able to
demonstrate competence in the workplace.
Vocationally Related Qualifications
Vocationally related qualifications (VRQs) offer a practical learning programme that relates
directly to a specific job role or industry. Completing a VRQ means that learners study and
gain skills in a particular area. These qualifications follow a course structure, and have an
emphasis on developing practical skills and knowledge. They tend to be classroom-based,
with assessment by written and practical examinations. These qualifications give
individuals the required technical skills to fulfil a job role effectively. Candidates who gain
VRQs can follow a pathway to employment, study further, or go on to show competence in
their job role by completing the full Scottish/National Vocational Qualification (S/NVQ).
Technical Certificates
Essentially technical certificates are VRQs and these qualifications form part of
Apprenticeship and Advanced Apprenticeship pathways. Many Active IQ qualifications can
be used within an apprenticeship framework including the Active IQ Level 2 or 3 Certificate
in Industry and Organisational Awareness in the Active Leisure and Learning Sector
(Apprenticeship Mandatory Technical Certificate).
Government Funded Apprenticeship Programmes
The training element of an Apprenticeship is Government funded through the Learning and
Skills Council (LSC), and to complete a full framework, individuals would achieve an NVQ
and technical certificates which give the underpinning knowledge necessary to achieve the
NVQ, Key skills and additional employer requirements.
Apprenticeships within the Active Leisure and Learning Sector have been designed to
present opportunities for all ages of people in order to develop a mix of practical and
technical skills that will allow them to both develop at work, and, where applicable progress
to higher education.
There are no set entry requirements for the programmes but interested employers and
providers will need to ensure that the individual has the potential to achieve the different
components, and be working at the right level and across the correct range of activities in
the work place.
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EQAVET
Whatever the concrete profile of accreditation, in whatever context, there is a common
quality assurance challenge for all external assessment procedures.
There are four or five terms –
quality management, quality assurance, quality control, quality assessment,quality
improvement – which are often used as substitutes for one another but have slightly
different meanings from a scientific point of view. Being precise and systematic, quality
management should be considered an umbrella term, encompassing the specific notions
of the others. Quality assurance aims to avoid unfavourable developments and so prevent
poor quality. Quality control is oriented towards the collection of information to correct
unfavourable developments and thus is a necessary precondition to quality assurance.
Quality assessment goes beyond and is about the measurement of outputs and outcomes
based on predefined objectives for quality. The term quality improvement is understood
as continuous change and improvement of processes and performance to fulfil better the
quality objectives.
ECVET/ EC-VET
The European Credit System for Vocational Education and Training, often referred to as
ECVET, is a technical framework for the transfer, recognition and (where appropriate)
accumulation of individuals’ learning outcomes with a view to achieving a qualification.
Guided by a European-level Recommendation, ECVET tools and methodology comprise
a description of qualifications in terms of units of learning outcomes, a transfer and
accumulation process and series of complementary documents such as learning
agreements, personal transcripts and user guides. ECVET is intended to facilitate the
recognition of learning outcomes in accordance with national legislation, in the framework
of mobility, for the purpose of achieving a qualification.
ECVET aims to support the mobility of European citizens, facilitating lifelong learning
(formal, informal and non-formal learning) and providing greater transparency in terms of
individual learning experiences, making it more attractive to move between different
countries and different learning environments.
At a systems level, ECVET aims towards better compatibility between the different
vocational education and training (VET) systems in place across Europe, and their
qualifications.
From a geographical mobility perspective, ECVET aims at facilitating validation,
recognition and accumulation of skills and knowledge acquired during a stay in another
country, with a view to ensuring that such experiences contribute to the achievement of
vocational qualifications.
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Memorandum of Understanding ( see attachement 1.)
A partnership for ECVET mobility is formalised in a
Memorandum of Understanding (MoU): a framework agreement between partner
organisations, from two or more countries, confirming cooperation arrangements
and procedures. The MoU sets the roles of involved partners and specifies those
conditions via which credits can be achieved and potentially transferred.
Learning Outcomes
The description of qualifications in terms of units of learning outcomes is one of the
main elements of ECVET. However, not all qualifications are designed in this way,
and units designed in different contexts can be quite different - for example, in terms
of the range of learning comprised, the complexity of learning, concepts and
categories used for formulating learning outcomes and/or the purposes, functions
and target groups of all such descriptions.
The nature of units of learning outcomes or the approach chosen for identifying them
will, in general, depend on the specific qualifications system or context. Depending on
the starting point, it is possible to either:
Use existing units (or parts of units), adjusting where required.
Develop specific units for mobility - either common or unique units that meet the needs of
participating partners.
Whatever the selected approach, it is important that the unit(s) of learning outcomes are
designed so that they can be:
Clearly understood by involved actors (such as learners, teachers and trainers in home
and host institutions, and competent institutions with responsibility for validating and
recognising learning outcomes achieved during geographical mobility).
Achieved during mobility (for example, taking into account learners’ existing knowledge,
skills and competence, the duration of the planned mobility and the learning opportunities
able to be accessed in the host institution and country).
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Assessed abroad (for example, taking into account learners’ foreign language
skills - some learning outcomes may be easier to assess abroad than others).
Recognised when the learner returns to the home institution.
One of the core principles of ECVET is that units of learning outcomes achieved in one
setting are assessed and then, after successful assessment, transferred to another setting.
In this context, credit can be understood as successfully achieved and assessed learning
outcomes.
In the framework of geographical mobility, assessment has two main roles:
It provides a basis for the validation and recognition of learning outcomes and
thus for credit transfer.
It makes learner progress (that is, the extent to which a learner gains knowledge,
skills and competence during mobility) more visible and thus gives added value to
mobility.
In order to establish trust, to promote credit transfer and to ensure the added value of
mobility, the sending and the receiving organisations need to discuss assessment and to
agree on the following issues:
		Who will assess the learner, how will learning outcomes be assessed and in
		
what context (including where)?
		When will assessment take place?
		What procedures are in place to ensure the quality of assessment?
		How will assessment results be recorded - for example in a learner’s
		
personal portfolio
Qualifications
Often there is confusion between different types of qualification and levels. Below you will
find a simple explanation that will enable you to gain a greater understanding.
National Vocational Qualifications
National vocational qualifications (NVQs) are work-related, competence-based qualifications. They reflect the skills and knowledge required to perform a job role effectively, and
show that a candidate is competent in the area of work the NVQ framework represents.
NVQs are based on National Occupational Standards (NOS). These standards are
statements of performance that describe what competent people in a particular occupation
are expected to be able to do. They cover all the main aspects of an occupation,
including current best practice, the ability to adapt to future requirements, and the
knowledge and understanding that underpin competent performance. They can be taken
by full-time employees, or by school and college learners with a work placement or
part-time job that enables them to develop the appropriate skills. There are no age limits
and no special entry requirements.

12

How are NVQs achieved?
NVQs are achieved through assessment and training. Assessment is normally through
on-the-job observation and questioning. Candidates produce evidence to prove they have
the competence to meet the NVQ standards. Assessors sign off units when the candidates
are considered competent against the standards. The assessor tests candidates’
knowledge, understanding and work-based performance to ensure they are able to
demonstrate competence in the workplace.
Vocationally Related Qualifications
Vocationally related qualifications (VRQs) offer a practical learning programme that relates
directly to a specific job role or industry. Completing a VRQ means that learners study and
gain skills in a particular area. These qualifications follow a course structure, and have an
emphasis on developing practical skills and knowledge. They tend to be classroom-based,
with assessment by written and practical examinations. These qualifications give
individuals the required technical skills to fulfil a job role effectively. Candidates who gain
VRQs can follow a pathway to employment, study further, or go on to show competence in
their job role by completing the full National Vocational Qualification (NVQ).

Manual ANGIE 2.0

13

1.4

Documents

1.4.1 A Manual For Sending Institutions - Sending a student to a partner school
Preparation of the sending institution
Before sending.
Information to the students about the possibility to go abroad
General/Basic criteria for a student to go on internship to the partner school:
Language skills → English A2/B1
Positive motivation
Social skills
Politeness
Responsibility
Interest
First documents →
Letter of motivation
CV of student
Learning agreement between the student and the farmer/company
Coordinator/ teacher sends letter of motivation and CV to the receiving institution
Meeting – selected students, parents, coordinator/ teacher, (principal) →
Topics to be agreed on:
Finances
Practical things →
flights
insurances
country
contact person
company/farm
program
informal learning
form of assessment (Europass, interview, presentation, portfolio/diary)
Training of the students before the internship on:
Cultural aspects
Using the Blog
Preparation of language skills
During stay.
Communication with the contact person of the receiving institution and guide on 		
the farm/company
Follow the documentation (blogs, facebook, photos) and give feed-back to the 		
student regularly
(Visit the students, if necessary and possible)
After return.
Check of the papers (Europass, portfolio/diary) and blogs and financial
obligations
Interview (including the improved language skills)
Recognition (formal and informal learning)
Validation of the formal and informal learning
Dissemination (during the whole process)
Meeting after practices with the students
Student presentation to fellow students and as ambassador to candidate trainees
Website – on the intranet and a summary on the website
Articles for the local newspapers if possible
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1.4.2

Checklist for sending partner’s students

In case of a longer internship it is useful to go through the following checklists. If the
destination is still unknown:
Ask your supervisor for a good internship in the country of your choice.
Make sure you choose a country where you think you feel at home and where you can
make yourself understood.
Try to look up a broad range of companies and choose the company that best suits you
and where you can perform the tasks.
Do not opt for a National company abroad. There are too few differences to learn from.
If you have doubts about the company, look further. Three months is a long time if a
position is not to your liking.
Search the Internet for information about the company.
If the destination is already known:
What is the departure advice?
Are the travel documents in order?
Is your passport valid within the training period? Some countries require an even longer
passport validity. The same is true for an identity card.
Is your vaccination record in order?
Is your work permit in order?
• Will your public transport card be withdrawn for a certain time?
• Never cancel your health insurance. It will take a lot of effort to be readmitted by a
health insurer.
• Have you made arrangements with the internship supervisor about the contact times?
• Have you made arrangements with the internship supervisor about the assignments?
Health
For a stay abroad, you will need to examine far in advance what protective measures
you should take in order to return safe and sound. A stay abroad can pose a risk to your
health. Inoculation with vaccine that you had as a child will not provide adequate
protection. You often need some additional vaccinations.
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For the journey
Before traveling abroad, you should address the following issues:
Take out a good travel insurance policy that also covers a possible return.
Go to the dentist before you go on a long journey.
Take a spare pair of glasses or contact lenses and a prescription with the optical powers.
Take along a note stating which medicines you use and what you are allergic to. In such
cases also take a document from your GP which describes in English your drugs and
disease.
Bring along enough medicines and distribute them over several pieces of luggage.
During your stay
To prevent disease, there are some steps you can take yourself:
Prevent food infection. Please note that contaminated food often appears normal and
tastes good! Sources of disease may include: meat, fish, chicken, milk, ice cream, raw
food and water.
A good hygiene reduces the chance that food will be contaminated.
Wash your hands thoroughly.
Drink mineral water, tea, fruit juice and no tap water.
Do not eat unpackaged ice cream.
Wash fruits and vegetables in clean water.
Do not eat raw foods, such as steak tartare or raw shellfish.
Make sure flies cannot get to your food.
Store leftovers in the refrigerator only.
Jars and cans are only sustainable if they are undamaged.
Vacuum packaged meat is not sustainable.
If you have abdominal pain or diarrhea, stay out of the kitchen.
To make sure bacteria cannot multiply, cool your food.
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Tropical areas
If you are going to tropical areas for a long time, in addition to the precautions listed above,
the following preventive actions also apply:
Mosquito bites
Mosquitoes that transmit malaria and Japanese encephalitis bite between sunset
and sunrise. Mosquitoes that transmit dengue and yellow fever bite during the day.
You can prevent mosquito bites by:
wearing covering clothing (long sleeves, long pants, shoes and socks)
protecting your face and hands with insect repellents (products containing
Diethyltoluamide (DEET) are best. Read the leaflet thoroughly.).
Ticks
Diseases transmitted by ticks are:
Tick-borne encephalitis (a type of acute inflammation of the brain)
Lyme disease.
Mammals
A disease which is transmitted by mammals is:
Rabies.
Transmittable diseases
Diseases transmitted by sexual contact, through blood or infected medical (dental)
material:
Venereal diseases
Gonorrhea and syphilis occur anywhere in the world and are transmitted by sexual
contact.
AIDS
Usually caused by sexual contact, also through infected blood and infected medical
tools.
Hepatitis B
Caused by sexual contact, non-sterile medical procedures (dental) and non-sterile
instruments when placing piercings and tattoos.
Infectious Diseases
Examples include:
diphtheria
tetanus
polio
tuberculosis (TB)
meningitis (acute inflammation of the meninges)
Legionnaires’ disease
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Travel Pharmacy
A travel pharmacy for a long trip, such as a traineeship abroad, contains the following:
sufficient supply of personal medication
enough contraceptive pills or other contraceptives
plenty of prescribed antimalarials (if you travel to malaria-prone areas)
Paracetamol for fever or pain
antidiarrheals
laxatives
insect repellent with DEET
a sunblock with a high factor
an anti-itching cream for insect bites
In addition, it's best to take a bandage kit with you containing the following:
rapid wound dressing (elastic adhesive bandage)
rapid wound dressing 1, 2 and 3
sterile gauze
Metalline wound dressings
bandage clips
safety pins
splinter tweezers
knee-shaped bandage scissors
a bandage
hydrophilic bandage 6 cm and 8 cm
adhesive bandage
disposable gloves
untreated wadding
an adhesive plaster
a triangular bandage
Betadine (disinfectant).
Depending on your individual needs and your kind of trip, you can supplement your travel
pharmacy with, for example:
nasal drops
a remedy for motion sickness
an agent against skin fungi
an antiseptic ointment
a means for disinfecting water
a clinical thermometer
tick tweezers.
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1.4.3 Travel documents
In every country of the world you must have valid travel documents. To travel abroad, you
need a passport. If you stay within Europe, you can also use an ID card. In some
countries, you must always carry identification with you. It is not permitted to travel abroad
with an expired passport or identity card. If you require a new travel document
(passport or identity card), please note that you must wait at least a week and you must
hand in the old one.
If your passport or identity card is stolen or lost, then you should report this as soon as
possible to the police, who will draw up a written report. You will need this when you
submit a new application. If your passport or identity card is stolen abroad, you must
submit a statement from the police in the country where you are. You can also make a
personal statement to the representation. Bear in mind that it may take three weeks to
obtain a new document.
Visa
A visa is an authorization or decision made visible with a sticker or stamp in a passport or
other cross-border document. The visa indicates that at the time of issue there is no
objection to a temporary stay or transit to a third country.
For a continuous stay of a maximum of three months, there is a visa requirement for many
countries. So before you start your internship abroad, check if the country has a visa
requirement
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1.4.4 A Manual for Receiving Institutions - Receiving a student form a partner school
Preparation of the receiving institution
On your website an English link of the receiving partnerschool.
Discription of the offer in English (ECVET-unit) – content, level, accomodation, costs
and fixed data.
Contact person – with all data, tel school/mobile etc.
Memorandum of Understanding ( see attachment)– contract between the sending
and receiving partner.
Learning agreement ( see attachment) – agreement between the learner and the
receiving partner. Teachers agree on the content of the ECVET unit.
Parents are informed about the practical placement if the student is under eighteen.
Preparation of the student going to the partner school.
Before sending the student, the receiving partner need to know:
The student’s language skills to communicate in social and technical terms – one
can use the EUROPASS European language levels – Self Assessment Grid
https://europass.cedefop.europa.eu/en/resources/european-language-levels-cefr
The motivation, interest, background, age and study level of the student,
The name and tel number of the contact person of the sending school
The insurances, special certificates needed are communicated, e.g. driving licence
for tracktors, chainsaw certificate etc.
Travel data
Special needs, diet, special medical disabilities, allergies
Address of the blogg (to give feed back, if necessary)
The student is at the placement provided by the receiving partner school:
Before the start on the placement the receiving partner inform the student about:
Work place and the work to be done
Rules and agreements in general and specific safety rules in the work
Cultural aspects in the work tob e done and in social life
The assessment, how, where and what
Possibilties in leisure time –are there other students in the neighbourhood?
During the placement the receiving partner give the student feed back on:
Work related and social behavior
Work competences obtained
The blog
Improvement of the language skills
During the placement the receiving partner inform the sending partner about the
placement preferably two times during the stay.
During the placement the receiving partner organise the assessment. After
assessing the results are handed over to the student with feed back in a report and
sent to the sending partner and the EUROPASS .
After the work placement the receiving and sending partners evaluate the internship
to improve next work placement.
Manual ANGIE 2.0

21

1.4.5 Learning agreement
Learning Agreement for students involved in the transnational mobility within the ANGIE
2.0 project
1. STUDENT
Name:

Date of birth

Address:

E-mail

Post Code:

Tel.

City:
Country:
Contact person at
home:

Tel. Contact person

Name of the school:
Vocational qualification to be obtained /
stage of studies:

2. SENDING PARTNER / HOME INSTITUTION
Partner’s name

Contact Person

Address

Tel
E-mail

The role of the partner

2. RECEIVING PARTNER / HOST INSTITUTION
Partner’s name

Contact Person

Address

Tel
E-mail

The role of the partner
22

3. ARANGEMENTS FOR THE PROPOSED STUDY/WORKING PROGRAMME
Date of arrival

Date of departure

Beginning of mobility

End of mobility

Supervising teacher/on
the job instructor if not
the contact person
in the sending home
institute
Supervising teacher/
on the job instructor if
not the contact person
in the receiving host
institute

Tel.

E-mail

Tel.

E-mail

Manual ANGIE 2.0
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4. SIGNATURES
Student’s signature

Date and place

.......................................................

.............................................................

Sending/Home institution
I confirm that this proposed study programme and learning agreement are approved
Authorised signature: ..........................................................................................................
Position: ...............................................................................................................................
Date and place: ...................................................................................................................
Receiving/Host institution / organisation
I confirm that this proposed study programme and learning agreement are approved
Authorised signature: ..........................................................................................................
Position: ...............................................................................................................................
Date and place: ...................................................................................................................
Receiving/Host institution / organisation
I confirm that this proposed study programme and learning agreement are approved
Authorised signature: ..........................................................................................................
Position: ...............................................................................................................................
Date and place: ...................................................................................................................
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Setting, main learning
outcomes

Requirements / learning
outcomes

Unit and ECVET
(credit points)

Assessment
(mode of assessment
timing)

Other information
(if required)

Manual ANGIE 2.0
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Template for the
MEMORANDUM OF UNDERSTANDING
for ANGIE 2.0 project
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1.4.6 Introduction for the template for the MEMORANDUM OF UNDERSTANDING
for ANGIE 2.0 project
This template for a MoU is established for ANGIE 2.0 T.O.I. project and focussing on
Training Providers and based on the Principle of Reciprocity (hosting and sending).
The MoU is based on recommendations from the ECVET-toolkit and ECVET-Europe.
The MoU can be used to establish procedures and arrangements for using ECVET in the
mutual exchange of learners from two or more training providers from different countries;
that is, the involved training providers act as both hosting and sending organisations.
The information presented in the MoU (in relation to the qualifications and units of learning
outcomes suitable for the envisaged mobility’s and the procedures and responsibilities for
assessment, documentation, validation and recognition) - must fit the context and
regulations of all ANGIE 2.0 partners concerned.
All Angie 2.0 partners involved in the mobility process of this project must consider whether
the organisations involved are competent to cover all ECVET-related functions.
Those functions are:
identifying one or more (sub)units of learning outcomes suitable for those undertaking
mobility;
delivering education and training programmes and learning activities suited to the unit/s of
learning outcomes being targeted during the mobility period;
assessing whether individual learners have achieved the expected learning outcomes;
validating and recognising learner credit on return to the home institution.
Every partner should know whether it is necessary to involve additional organisations
such as national or regional authorities.
In some cases in this project, the principle of reciprocity of hosting and sending is not
applicable and the MoU is established between a single training provider acting as the
sending (home) organisation and another training provider, in another country, acting as
the host organisation.
In these cases, the information presented in the MoU refers only to the qualification or
units concerned with validation and recognition also limited to practices in the sending
organisation. This is information concerning the training programme or learning activities
being delivered during the mobility period, and in relation to assessment activity taking
place in the host country. In this scenario it is not necessary to compare qualifications and
identify common units or to develop REFERENCE UNITS relevant for mobility and credit
transfer in both countries.
For ANGIE 2.0 project
André Huigens
expert EQF/ECVET
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a. Introduction
This Memorandum of Understanding (MoU) is a voluntary partnership agreement in
ANGIE 2.0 project which conditions for an international VET mobility are concluded
between ‘competent bodies’ from different countries. The MoU sets the framework for
credit transfer and establishes partnership’s procedures for cooperation.
In this agreement, the following organizations accept each other’s status as competent
institutions and accept each other’s quality assurance, assessment, validation and
recognition criteria and procedures as satisfactory for the purpose of transferring students’
credits at the end of training period abroad.
Partner 1. Name of ANGIE 2.0 partner A
Partner 2. Name of ANGIE 2.0 partner B
Eventually more partners in the same mobility involved:
Partner 3. Name of ANGIE 2.0 partner C or D etcetera’s
The present MoU contains the following elements:
• Introduction
• General objectives of the MoU
• Period of eligibility of the MoU
• Information about the partners
• Information about the training programs or qualifications
• General agreement of the relevant parts of the training programs or qualifications
• Agreement on responsibilities
• Quality assurance
• Assessment procedures
• Validation and recognition of results
• Signatures
• Annexes
b. General objectives of the MoU
The MoU sets out the general framework of cooperation and networking within the student
exchange using the ECVET-system. It defines together with the Learning Agreement/
Assignment Working Plan/Quality Agreement the general conditions and the specific
arrangements under which credits achieved in partner systems can be transferred into
student’s qualification. The competent bodies mentioned in this MoU agree to prepare
Learning Agreement/Assignment Working Plan/Quality Agreement for each student. Both
institutions offer studies to each other’s’ students free of tuition or other charge.
c. Period of eligibility of the MoU
This MoU is valid from 01-01.2014 until 31.12.2014
d. Information of the Partners
Organizations mentioned below are empowered in their own settings to award qualifications or assess units with agreed methods or give credits for achieved learning outcomes
for recognition and transfer.

28

Partner 1. Sending/Hosting institute
Name of the educational institute:_______________________
Postal address: _____________________________________
Visiting address: ____________________________________
Tel. + Contact person: ________________________________Head of International Affairs
Tel. + _____________________________________________
E-mail: ____________________________________________
Short description of the institute;
An example:
AAAAAAAAA Vocational College - is a multidisciplinary college with over 8,500 students
annually. 2300 of those are adolescents studying for a vocational upper secondary
qualification and 6200 are adult students.
The amount of staff is approximately 550 people It offers studies in seven different fields:
Culture; Natural Sciences; Natural Resources and Environment; Tourism, Catering and
Domestic Services; Social Services, Health and Sports; Technology, Communications and
Transport and Social Sciences, Business and Administration. operates in ten units in three
locations – On-the-job training is an integral part of studies in all fields.
Partner 2. Sending/Hosting institute
Name of the educational institute:_______________________
Postal address: _____________________________________
Visiting address: ____________________________________
Tel. + Contact person: ________________________________Head of International Affairs
Tel. + _____________________________________________
E-mail: ____________________________________________
Short description of the institute ;
An example:
BBBBBBB Forestry School was founded in 1948. The school with more than 400 students
and about 40 teachers is specialized in different forestry, landscaping and nature tourism
subjects. The college owns study forest district (3500 hectares), a disc sawmill, a tree
nursery and arboretum (800 taxons on 3,5 hectares).
BBBBBBB FS also offers a wide range of different supplementary courses and acts as a
centre of continuing education and retraining also qualification and development.
Approximately 880 adults attend the courses annually. BBBBBB Forestry School is a
forestry school and nature education centre acknowledged internationally.
The partners agree to inform without delay of any possible changes regarding
contact person or contact information.
Manual ANGIE 2.0
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e. Information about the ECVET units or qualifications concerned
This Memorandum of Understanding concerns units of learning outcomes of the following
training programs of the two organizations who have signed this MoU.
An example:
Natural Resources and the Environment:
Vocational Qualification in Forestry, Study Programme in Forest Machine Operation,
Forest Machine Operator
Vocational Qualification in Horticulture, Study Programme in Landscape Industries,
Gardener
The more specific details concerning each individual student’s mobility are included in
each student’s Learning Agreement: learning outcomes, ECVET-points and other possibly
needed information.
Experience shows that it is not important that in such a short mobility period the
qualifications from different countries selected for mobility partnerships belong to the
same EQF level. First of all, in mobility projects like in Angie 2.0 only selected small units
of learning outcomes or sometimes only parts of a unit are in the focus and not the whole
qualification.
Furthermore, in case of work placements abroad the most important issue is to describe
the level of knowledge, skills and competence to be acquired during the stay abroad in a
transparent manner in order to plan the tasks for the mobile learner accordingly.
f. General agreement on the relevant parts of the study program that can be
considered for the competence development during the international training
periods
Students will perform an internship of a minimum of 3 weeks.
During the internship period he/she will be regularly involved in the working processes,
covering, from the specific organization operating within the working environment, a role
consistent with his/her initial competences.
While staying within the company he/she will be followed by a tutor to support his/her
training.
A tutor will oversee the process of involvement, to ensure that the experience of work
placement can be developed in terms of acquisition of the expected learning outcomes.
Insertion will be parallel to training in order to achieve the basic knowledge and behaviour
related to issues of health and safety in the hosting country working environments
The type of internship in which student will be placed is designed to enhance the ability to
play the professional role of reference in a real working environment. Therefore, consistent
with the specific characteristics of the organization where working will be included,
participants will be offered the chance to have a comprehensive view of all the processes
at work in which the professional is involved.
Internship will be oriented, in particular, towards further developing knowledge, skills and
competences of the following Units of Learning Outcome:
Assessment of the level of KSC acquisition will be carried out at the end of the internship
period.
Details are listed in Learning Agreement/Assignment Working Plan/Quality Agreement.
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g. Responsibilities
Responsibility for

Sending country

Intercultural and language preparation

x

Information package

x

x

Signature of Learning Agreement

x

x

Units of Learning Outcomes

x

x

Europass documents

x

x

ECVET-points

i.a

i.a

Leonardogrant

x

Arrangements of internship (Government
regulations, taxes etc.) related to the legal
framework of both countries
Insurances: Travel, Health, Work, Accidents

x

x

x

Arrangements of accommodation
Costs of accommodation

Hosting country

x
x

Arrangements of meals

x

Costs of meals

x

Working clothes, protection devices

x

Work safety issues, Guidance at the work
place
Travel arrangements

x
x

x

Local transport arrangements (to workplace
and back)

x

Assessment

x

Tutor/instructor

x

Validation of learning outcomes

x
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h. Quality assurance
The hosting institute will assure the following minimum quality standards:
The safe training environment where the student can develop and learn
The suitable level of competence (the years of training and work experience)
Time and resource for instruction accordingly to the EQF levels
Instructor and/or tutor named
A weekly program/plan including an introduction accordingly to the EQF level
Evaluation discussions, supportive guidance and feedback
Final assessment
Cooperation with the sending institute concerning the training agreement
(Learning Agreement, Europass Annex)
Information about the training conditions and equipment
Sign the ECVET and Europass documents
i. Assessment procedure
The hosting institute will guarantee that the student gets an agreed (Learning Agreement)
evaluation from her/his internship/training period. The assessment follows the ECVET-system; learning outcomes introduced as knowledge, skills and competence in the unit
(Learning Agreement). An overall assessment will take place during the whole internship.
j. Validation and recognition
The sending institution will be in charge for the validation process, to confirm that
assessed learning outcomes achieved or competences developed by the student during
the internship abroad correspond to the specific learning outcomes that are required for
the specific study program and qualification. Also the added value should be taken into
consideration.
In this MoU the both institutions can act as sending institutions and hosting institution.
Validation and recognition process are always done in the sending institution.
k. Signatures
The partners mentioned in this MoU confirm that accuracy of all statements made on this
form and agree to all principles and articles expressed therein.
Date and place:
Name and title of the representative of ANGIE 2.0 partner A
Position in the organization:
Signature:
Stamp:

Date and place:
Name and title of the representative of ANGIE 2.0 partner B
Position in the organization: Principal
Signature:
Stamp:
32

Annexes.
Europass Certificate Supplements.
The exchange of Europass Certificate Supplements is very useful for providing a first
overview over the qualifications for the potential partners.
Learning Outcomes.
The transparent description of learning outcomes is the most important element in the
context of identifying the partners for mobility projects. However, at this stage only a general description is needed. More detailed descriptions of selected units or sub-units of
learning outcomes are necessary for the preparation of the Learning Agreements.
Experience also shows that for the purpose of transparency in this context there are no
differences whether learning outcomes are described in a holistic integrated way or
separately as knowledge, skills and competence.
If possible also the levels of knowledge, skills and competence achieved at home and to
be achieved during the mobility should be identified to assess properly the
added value of the learning process abroad.
An initial assessment made at the beginning of the mobility period could support this
process. This is of particular importance to ensure the quality of the whole mobility project
and to establish mutual trust.
ECVET points.
Whether and how ECVET points are used or not depends on national regulations. In those
cases in which they are not used at a national level, ECVET points included in documents
used for mobility will have no meaning in the national context. The most important element
is the description of (units of) learning outcomes. However, ECVET points can be used to
provide additional information.
Furthermore, they can or should be translated into something that is meaningful for the
national context (for example, credit points used at a certain national level).
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33

34

Filling the grid for describing the qualification.
In general, the analyses of qualifications should be done by the competent institutions
in the partner countries. This kind of analyses of qualifications could be done by training
providers themselves but since certain expertise is needed, it is recommended to ask for
support. Such support could also be provided or organised by the responsible competent
bodies on national or regional levels.
Make the Learning Agreement transparent but keep it short and simple.
All agreements should be made transparent for those involved and in particular for the
mobile learner. It is suggested to integrate several documents into one, presenting the
information on the knowledge, skills and competence to be acquired, the assessment
sheet (including assessment results and grading scale, if appropriate) in the LA
The process of recognising learning outcomes achieved abroad depends on the
national regulations and legislations.
The possible scenarios include
- The learning outcomes achieved abroad are recognised as part of the qualification
that is being acquired in the home country.
- The learning outcomes achieved abroad are not recognised as part of the
qualification that is being acquired in the home country but are seen as additionally
acquired competences that might enhance chances for finding a job after
graduation.
- The learning experience abroad realized as internship can replace the compulsory
work placement that is part of the training programme in the country.
The most important issue for mobile learners is that they will have guarantee that the
knowledge, skills and competence acquired during the VET placement abroad will be
recognised and that they will not have to be tested again!
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Procedures
1.4.7 Self assessment student
Self-assessment of competencies of students participating in the ANGIE 2.0 pilot
Introductory questions:
Name of the Student: _____________________________________________________
School: ________________________________________________________________
Country: ________________________________________________________________
Names of people of whom you think they have fill in the web based assessment tool
concerning the outcomes of your work abroad:
Name and mail address:
________________________________________________________________________
________________________________________________________________________

1. What is the purpose of your learning trip abroad?
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________

2. What does your international learning activity consist of?
________________________________________________________________________
________________________________________________________________________
3. Name and address of the school and company you will hosted by when being abroad:
________________________________________________________________________
________________________________________________________________________
4. What Unit(s) of Learning Outcomes are you aiming for?
________________________________________________________________________
________________________________________________________________________
36

Questions concerning your working place abroad.

Aspect
Type of company or
work you do

Name of the company

Fill in or
mark
with an X

Description of the work field they operate in
Size, number of employees
Target group customers
Comparable with the situation in your homecountry?
What is different?
Size of the projects/work
the company is realising.
Managing director also
his or her education level
Period of the your
working experience
abroad in days / weeks
Participation in other
working experiences
abroad?

Yes or no, and what were your experiences

Size of the team in which Number of people
you are suppose to work
Responsibility in your
work

Supervised by someone else
Independent, within the team
Responsible for the team
Responsible for a project
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1.e Key Competences
communication in the mother tongue, which is the ability to express and interpret
concepts, thoughts, feelings, facts and opinions in both oral and written form (listening,
speaking, reading and writing) and to interact linguistically in an appropriate and creative
way in a full range of societal and cultural contexts;
communication in foreign languages, which involves, in addition to the main skill
dimensions of communication in the mother tongue, mediation and intercultural
understanding. The level of proficiency depends on several factors and the capacity for
listening, speaking, reading and writing;
mathematical competence and basic competences in science and technology.
Mathematical competence is the ability to develop and apply mathematical thinking in
order to solve a range of problems in everyday situations, with the emphasis being placed
on process, activity and knowledge. Basic competences in science and technology refer to
the mastery, use and application of knowledge and methodologies that explain the natural
world. These involve an understanding of the changes caused by human activity and the
responsibility of each individual as a citizen;
digital competence involves the confident and critical use of information society
technology (IST) and thus basic skills in information and communication technology (ICT);
learning to learn is related to learning, the ability to pursue and organise one's own
learning, either individually or in groups, in accordance with one's own needs, and
awareness of methods and opportunities;
social and civic competences. Social competence refers to personal, interpersonal and
intercultural competence and all forms of behaviour that equip individuals to
participate in an effective and constructive way in social and working life. It is linked to
personal and social well-being. An understanding of codes of conduct and customs in the
different environments in which individuals operate is essential. Civic competence, and
particularly knowledge of social and political concepts and structures (democracy, justice,
equality, citizenship and civil rights), equips individuals to engage in active and democratic
participation;
sense of initiative and entrepreneurship is the ability to turn ideas into action. It involves
creativity, innovation and risk-taking, as well as the ability to plan and manage projects in
order to achieve objectives. The individual is aware of the context of his/her work and is
able to seize opportunities that arise. It is the foundation for acquiring more specific skills
and knowledge needed by those establishing or contributing to social or commercial
activity. This should include awareness of ethical values and promote good governance;
cultural awareness and expression, which involves appreciation of the importance of the
creative expression of ideas, experiences and emotions in a range of media
(music, performing arts, literature and the visual arts).
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2 Why is ANGIE 2.0 necessary?
The reason: The world becomes smaller, the mutual contacts intensified. Students must
get acquainted with other cultures and international components to prepare them for an
international labour market. Individuals will have to adapt and learn. To reach the
maximum effect of learning, a student needs to make a connection between (work)
experiences and theoretical knowledge gained in the school. To be able to establish this
connection, a student needs to develop his competences not only within the school, but
also in an authentic learning environment, the workplace.
Studying and working abroad gives authentic learning an extra dimension for VET
students: to establish formal learning in another country. To realize this formal learning,
ECVET units need to be developed and the learning outcomes validated. In an
(international) setting, formal, informal learning takes place.
To transfer informal learning into formal learning is rewarding but a very challenging,
unexplored process.
The project aims are to develop and validate a methodology to recognize, assess and
validate formal and informal learning in the authentic international workplace to contribute
to the formal degree handed out by the students own education institution in their home
country.
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3 How to use ANGIE 2.0
The methodology has been developed and tested in pilots in six tailor-made ECVET-units.
ANGIE 2.0 improve the general understanding of learning outcomes and their
transparency, transnational mobility and portability across and will also improve the
mobility and portability of qualifications. Furthermore, it will contribute to the development
and expansion of European cooperation in education and training.
ANGIE 2.0 provide methods and tools to implement the outcomes. All the usefull
documents can be found in the annexes and give the user a direction, not sollution, but
examples how to implement informal learning in formal learning environment.
The documents are guidelines to be adapted and if necesarry improved by the user.
Educational changes are running fast and adjusting to the daily practice.
All documents are ready made for VET-teachers, entrepreneurs and students involved in
practical placements abroad.

STAR(R)T Method for Assessing Informal Learning?
The STAR(R)T method is :S – Situation, background set the scene
T – Task or Target, specifics of what’s required, when, where, who
A – Action, what you did, skills used, behaviours, characteristics
R – Result – Outcome, what happened?
(R) – Reflexion – Conclusions, what have you learned and how are you going to use it
T – Transfer – use the skills in other situations and how to tackle this
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4 Glossary of terms
All of the terms below have been negotiated with partners in ANGIE 2.0
Assessments
The agreements of the partners in a mobility action are decisive for the assessment,
validation and recognition of learning outcomes against the background of the valid
national regulations and practices in the participating states. For this purpose, the partners
must agree on criteria for quality assurance in good time
Assessment of learning outcomes means methods and processes used to establish the
extent to which a learner has in fact attained particular knowledge, skills and competence;
The hosting institution organises the assessment of learning outcomes as specified in the
Learning agreement. The assessment can be done by teachers, trainers, employers, etc.
depending on the education and training and assessment arrangements and procedures
that are used in the host context.
However, it is important that the hosting and home institutions discuss, prior to the mobility,
the assessment methods used and the profile of assessors to make sure that these meet
the quality assurance requirements expected by the home institution, which will validate
the credit (note that this does not mean that the assessment methods and profile of
assessors should be the same between the home and the hosting institution).
Assessment of learning outcomes
The process of appraising knowledge, skills and/or competences of an individual against
predefined criteria, specifying learning methods and expectations. Assessment is typically
followed by validation and certification.
Certificate
An official document, issued by an awarding body, which records the achievements of an
individual following a standard assessment procedure.
Certification of learning outcomes
The process of formally attesting that knowledge, skills and/or competences acquired by
an individual have been assessed and validated by a competent body against a predefined
standard. Certification results in the issue of a certificate, diploma or title.
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Double loop learning
Double-loop learning is an educational concept and process that involves internationals
students to think more deeply about their own assumptions and beliefs. Double-loop
learning is different than single-loop learning which involves changing methods and
improving efficiency to obtain established objectives (i.e., “doing things right”).
Double-loop learning concerns changing the objectives themselves
(i.e., “doing the right things”).
Single loop learning has often been compared to a thermostat in that it makes a “decision”
to either turn on or off. Double loop learning is like a thermostat that asks “why” — Is this a
good time to switch settings? Are there people in here? Are they in bed? Are they dressed
for a colder setting? — thus it orientates itself to the present environment in order to make
the wisest decision. It is Chris Argyris who is the author behind the terms “Double Loop
Learning” and “Single Loop Learning.
Formal learning
Learning that occurs in an organised and structured environment (e.g. in an education or
training institution or on the job) and is explicitly designated as learning (in terms of
objectives, time or resources). Formal learning is intentional from the learner’s point of
view. Included the system of general education, initial vocational education and higher
education.It typically leads to validation and certification.
Formative assessment
A two way reflective process between a teacher/assessor and learner to promote learning.
Informal learning
Learning resulting from daily activities related to work, family or leisure. It is not organised
or structured in terms of objectives, time or learning support. Informal learning is mostly
unintentional from the learner’s perspective.
Key competences
The sum of skills (basic skills and new basic skills) needed to develop in contemporary
knowledge society. The European Commission sets out the eight key competences:
1.
2.
3.
4.
5.
6.
7.
8.

communication in the mother tongue;
communication in foreign languages;
competences in maths, science and technology;
digital competence;
learning to learn;
interpersonal, intercultural and social competences, and civic competence;
entrepreneurship;
cultural expression.
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Learning
A process by which an individual assimilates information, ideas and values and thus
acquires knowledge, know how, skills and/or competences.
Learning outcomes
The set of knowledge, skills and/or competences an individual has acquired and/or is able
to demonstrate after completion of a learning process
In order to develop transparent descriptions, certain principles for formulating learning
outcomes need to be observed. Certain principles for formulating learning outcomes have
been identified in different contexts and seem to be useful in order to reach an
understanding between partners.
Use accurate descriptions and complete sentences which are enriched by examples
Elaborate on the different levels of learning outcomes whenever they help to describe a
professional profile, for example:.
Use active verbs to describe each learning outcome suggesting overt behaviour
Use one verb for each outcome
Verbs should describe measurable or observable actions (for example, ‘explain’, ‘identify’,
‘apply’, ‘analyse’, ‘develop’, ‘demonstrate’). It may prove useful to use or develop a
taxonomy table with different categories or classifications of verbs (Bloom)
Clear, simple wording in unambiguous language
Appropriate verbs that reflect both the level and the strand.
Formulations, particularly verbs, adjectives and context descriptions, should reflect the
level of the specific learning outcomes. For example, it should be specified whether the
observable action takes place in a structured or non-structured context or whether it is
carried out under supervision or autonomously.
Allocate test criteria for each learning outcome to (a), support the learning venues to
organise the learning process, and (b), to make the results of the learning process more
comprehensible and transparent for companies.
Be aware of the difference between learning objectives and learning outcomes: Learning
objectives express the intention of teachers (for example, they are related to the content
teachers are planning to present). Learning outcomes are always described from the
learners’ viewpoint rather than from the teachers’ viewpoint.
The description of learning outcomes should reflect the elements knowledge, skills and
competence:
Competence: The proven ability to use knowledge, skills and personal, social and/or
methodological abilities in work or study situations and in professional and personal
development.
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Described in terms of responsibility and autonomy. It is expressed by its constituent
elements (such as type of background, resources used in showing the competence,
attitudes, etc.); it is described by using verbs in the infinitive form that clearly identify: the
taxonomy of levels of responsibility/autonomy; reference to the resources used; and an
indication of the performance depending on the complexity of competence. The description
of the competence is based on a single verb.
Skills: The ability to apply knowledge and use know-how to complete tasks and solve
problems.
Knowledge: The outcome of the assimilation of information through learning. Knowledge
is the body of facts, principles, theories and practices that are related to a field of work or
study.
Clustering of learning outcomes
There are different criteria according to which learning outcomes can be grouped into units
and the choice of which criteria to use depends on the qualifications system. Examples
include:
The fact that the learning outcomes relate to the same set of occupational activities/tasks
(for example the learning outcomes in a unit entitled “training a horse”);
The fact that they are related to the same product or production technique (such as the
learning outcomes in a unit entitled “prepare soil”);
They can also be grouped according to the stages in the production process or process
of performing a service (for example the learning outcomes in a unit called “informing the
client about the feed for the animal”); or
They can be grouped in a unit because they relate to the same field of knowledge, skills or
competence (for example the competence in foreign language can form a separate unit).
Lifelong learning
All learning activity undertaken throughout life, and which results in improving knowledge,
know how, skills competences and/or qualifications for personal, social and/or professional
reasons.
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Memorandum of Understanding
A MoU is an agreement between competent institutions which sets the framework for
credit transfer. It formalises the ECVET partnership by stating the mutual acceptance of
the status and procedures of competent institutions involved. It also establishes
partnership’s procedures for cooperation.
By setting up a MoU, competent institutions should acknowledge their partners’
approaches to designing units, assessment, validation, recognition as well as quality
assurance. Through this process, they make informed judgements about the conditions
under which they can recognise credit achieved in partner systems.
A MoU contains statements through which the parties concerned:
accept each other’s status as competent institutions,
accept each other’s quality assurance, assessment, validation and recognition criteria and
procedures as satisfactory for the purposes of credit transfer,
agree the conditions for the operation of the partnership, such as objectives, duration and
arrangements for review of the MoU,
agree on the comparability of qualifications concerned for the purposes of credit transfer,
using the reference levels established by EQF,
identify other actors and competent institutions that may be involved in the process
concerned and their functions.
MoU define the roles of other competent institutions with regard to functions such as
signature of learning agreements, assessment, issuing of learners’ personal transcripts,
etc.
Non formal learning
Learning which is embedded in planned activities not always explicitly designated as
learning (in terms of learning objectives, learning time or learning support), but which
contain an important learning element. Non formal learning is intentional from the learner’s
point of view with a teacher-student relationship.
It may cover programmes to import work skills, adult literacy and basic education fot early
school leavers. Very common cases of of normal learning. Includes in-company training
through which companies update and improve the skills of the their work force.
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Points
Allocation of ECVET points to a qualification is based on using a convention according to
which 60 points are allocated to the learning outcomes expected to be achieved in a year
of formal full time VET. For a given qualification, one formal learning context is taken as a
reference and on the basis of 60 ECVET points per year of formal full time VET, the total
number of ECVET points is assigned to that qualification.
Qualification
The term qualification covers different aspects:
• formal qualification: the formal outcome (certificate, diploma or title) of an
assessment and validation process which is obtained when a competent body
determines that an individual has achieved learning outcomes to given standards
and/or possesses the necessary competence to do a job in a specific area of
work. A qualification confers official recognition of the value of learning outcomes
in the labour market and in education and training. A qualification can be a legal
entitlement to practice a trade
• job requirements: the knowledge, aptitudes and skills required to perform
the specific tasks attached to a particular work position (ILO);
• personal attributes: the sum of knowledge, know how, skills and/or competences
acquired by an individual in formal, non formal and/or informal
settings.
Qualifications framework
An instrument for the development and classification of qualifications (e.g. at national or
sectoral level) according to a set of criteria (e.g. using descriptors) applicable to specified
levels of learning outcomes.
Qualifications system
A system which provides rules governing all aspects of education and training activities
leading to recognition of learning outcomes at national or sectoral level, including:
• definition of qualification policy, training design and implementation, institutional
arrangements, funding, quality assurance;
• assessment, validation and certification of learning outcomes;
• mechanisms that link education and training to the labour market and civil society.
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Recognition
Recognition of learning outcomes means the process of attesting officially achieved
learning outcomes through the awarding of units or qualifications.
The partners are responsible for selecting the procedure for determining and assessing
competences. In order to validate and recognize learning outcomes which have been
achieved in a different learning context, it is necessary to determine that the learner has
actually acquired the competences which have been taught and which are intended.
The selection of the method(s) of assessment should be appropriate to the competences
to be determined. In the course of the assessment procedure, it is not only possible to
assess learning outcomes that are defined in a formal unit of learning outcomes in
accordance with the national qualifications system, but also cross-occupational
competences which have been acquired during the stay abroad. It is also necessary to
determine that the competences were acquired in circumstances that are approved by
formal legislation and rules which are mandated by your institutions.
Recognition of learning outcomes
• formal recognition: the process of granting official status to skills and
competences:
• through the award of qualifications (certificates, diploma or titles);
• through the grant of equivalence, credit units or waivers, validation of gained skills
and/or competences; and/or
• social recognition: the acknowledgement of the value of skills and/or competences
by economic and social stakeholders.
Summative assessment
The process of assessing (or evaluating) a learner’s achievement of specific knowledge,
skills and competence at a particular time.
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Validation
Validation of learning outcomes means the process of confirming that certain assessed
learning outcomes achieved by a learner correspond to specific outcomes which may be
required for a unit or a qualification;
The home institution validates the learning outcomes assessed by the hosting institution.
In this process the home institution uses a learner’s transcript of record to verify that the
learning outcomes defined for the mobility period have indeed been positively assessed in
the hosting institution.
Concerning the validation of formal, non-formal or informal learning, outside a partnership,
it is the competent institution which is empowered to award qualifications or units or to give
credit that validates (possibly after organising an assessment) the learning outcomes of a
learner.
Validation of learning outcomes
The confirmation by a competent body that learning outcomes (knowledge, skills and/or
competences) acquired by an individual in a formal, non formal or informal setting have
been assessed against predefined criteria and are compliant with the requirements of a
validation standard. Validation typically leads to certification.
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